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*** D R A F T ***

ACE Internationalization Self-Assessment: Part 1

I.  The Context and the Process
This self-assessment is designed to help institutions examine the success of their internationalization programs, identify challenges they face, and focus attention on the future.  The emphasis here is on undergraduate education and the institution’s progress in internationalizing the curriculum and co-curriculum.  This self-assessment is intended to be flexible in allowing each institution to focus on areas of critical concern, yet probing to help provoke thought about a wide range of activities that might be, or become, part of the internationalization strategy.  In the end, however, the ultimate test of a self-assessment instrument is its utility for each institution.  In that vein, the following outline is designed to be suggestive rather than definitive.

The purpose of this self-assessment is to help higher education institutions examine and improve the international dimensions of their curriculum and co-curriculum.  The primary focus is an institution’s vision and goals.  How does the level of internationalization at the institution compare with the situation five, ten, twenty years ago?  Are the programs producing the kind of graduates intended?

Careful consideration of the institution’s vision and future aspirations is important prior to beginning a self-assessment.  A wide range of questions might be considered.  For instance, is internationalization a major part of the institution’s vision?  If not, why not?  What are the goals of internationalization?  Is internationalization integrated into the mission, strategic plan, and overall plan of work for the institution?  What is the “value added” of internationalization?  What goals have been set for undergraduate students?  How do they relate to the existing curriculum and co-curriculum?  How does internationalization build on institutional strengths?  How does it enhance quality?  How does it help the institution overcome its weaknesses?  How does it relate to the local, regional, and national communities that are served?  How does the environment (location, types of students, local needs) affect plans for internationalization?  As you review programs, it is useful to differentiate the overall goals and vision for internationalization for the whole institution from those of various parts (schools, colleges, and departments), and from those of individual faculty, staff, and students.

Part of the process of self-assessment should focus on the current “state” of internationalization.  Where is the institution in terms of achieving its long-range goals?  What are the major strengths of the programs?  The major weaknesses?  How can the challenges be met?  Is the institution on target in terms of the time frame set for internationalization?

Internationalization goals also need to be reviewed periodically.  Is such a review part of the institutional culture?  Can it be incorporated?  Has the environment for internationalization changed in any important ways since it was last reviewed?  How?  Are there new challenges in the international arena that require rethinking or modifying the approach and program?  How do these changes affect existing plans?  What new strategies, policies, or programs might be most effective in reaching the goals for internationalization?  

Another purpose of the self-assessment is to examine internationalization in terms of the future.  Is internationalization geared to the future?  Are explicit and implicit assumptions about the future reasonable?  The self-assessment process should lay the groundwork for looking at expectations about the future and the ability of the institution’s programs to prepare undergraduates for the future.  We are all aware of the phenomenal level of changes that have taken place globally and their impact on student needs.  How will globalization alter the needs of students as they enter the workforce, as citizens, and as contributors to knowledge?  Are they being prepared appropriately for the changes taking place and those likely to occur?  What about the faculty and staff?  Are there faculty and staff development programs that are helping them keep up with the changes brought about by globalization and play a leading role in defining the future?  How have the original goals stood up in the context of the changing global and national environment?  

Assessment Report

The product of your self-assessment should be a written report highlighting current practice and providing recommendations.  We view the internationalization self-assessment as a supportive framework for both self-evaluation and improvement.  We suggest that it be treated as an internal document intended for institutional use only (or by an external peer review team if you chose to have one).  While you might want to compare your own programs against others, we believe your efforts will be most successful if the self-assessment is not seen as either a comparative exercise or designed to produce information for accreditation, recruitment, or publicity.  The utility of a self-assessment will be limited unless it is frank in addressing serious issues, and appropriately complimentary and critical about successes and shortcomings.

The report should be detailed, focus on those successes and challenges unique to the context of your institution, and include recommendations for the future.  The actual structure of the report should be defined by the vision for the institution, institutional goals, the focus of this particular review, and include enough background material to make it understandable to an external peer review team or to those who might be carrying out future reviews.

Peer Review 
In Europe, the Association of European Universities (CRE), Academic Cooperation Association (ACA), and the Institutional Management in Higher Education (IMHE) have developed an “Internationalization Quality Review” that includes a peer review of the self-assessment report and a site visit.  The findings and report of the Peer Review are designed to assist the institution with its own evaluation by providing an outside perspective and review for the institution.  The Peer Review Team reads the draft Self-assessment Report of the institution, visits the institution for a period of several days, and then provides a Peer Review Report.  It is a confidential document for the institution and is not made public (unless the institution wishes to do so).  Peer reviews are intended to provide stimuli to the self-assessment process, and recommendations for enhancing an institution’s conclusions.  We advise that each institution take advantage of the opportunity for a Peer Review as part of the Carnegie Promising Practices Project, although doing so is completely voluntary.  

Each institution has the opportunity for an optional Peer Review site visit with the cost covered by the Project.  In an effort to avoid provincialism, we will attempt to include an internationalization expert from another country as one the peer review team members.

Comprehensive Internationalization
It is important to look at internationalization in a holistic manner.  To what extent do international programs reach across the curriculum?  Are there opportunities for every undergraduate student who wishes to include an international focus in her/his curriculum and co-curriculum?  Are all students taking advantage of those opportunities?  Is the culture of the institution supportive?  While the level of focus on internationalization will vary greatly by discipline, it is important to insure that each student has access, and with it, the opportunity to be prepared for a globalized world.

One way of thinking about comprehensive internationalization is to consider what constitutes an internationally competent graduate.  What levels of knowledge, experiences, and understanding does the institution expect of all graduates?  That vision of the institution will help define the make-up of the institution’s international curriculum and co-curriculum.  It will help the institution develop individual strategies for students, and an overall approach to internationalization.

Linking the various parts of an international curriculum and co-curriculum are important in moving toward comprehensive internationalization.  Is there a vision that holds internationalization together at the institution?  Are the goals broadly accepted throughout the institution?  Is the impact, importance, and challenge of the new global order recognized by students, faculty, staff, and administrators.  By the community in which you operate?  In the region and country as a whole?  What is your institution doing to foster that understanding on campus, locally, nationally?


Why Undertake an Assessment?

Before embarking on such a major undertaking, it is worth visiting or revisiting the question of its utility?  What are the goals for this self-assessment?  Why devote time and resources to a self-assessment?  What does the institution hope to gain?  How will it benefit?  Are you prepared to refocus your strategy if that seems to be needed?  Can resources be allocated (or reallocated) to improve the prospects for successful internationalization?  Are you willing to make fundamental changes in the curriculum and co-curriculum?  Is the institution willing to change or revise the strategies for internationalization if that is called for as a result of the self-assessment?  Can it use the self-assessment to clarify the goals of internationalization and enhance its purpose?  

These are questions that need to be considered prior to undertaking a self-assessment.  If responses to such questions are not enthusiastic, the institution probably should not undertake a self-assessment.  A thoughtful self-assessment will include recommendations for improvement.  If those recommendations are unlikely to be taken seriously or acted upon, there is no point in raising expectations.

What is the utility of a self-assessment?  What are you likely to gain?  Among the potential benefits are:

· creating a structured process of review, discussion, and preparation for the future;
· focusing attention throughout the institution on goals, practices, measurements of success, expectations, and performance in the international areas;
· providing a forum for reviewing an increasingly vital aspect of the higher education curriculum;
· providing the opportunity for making strategic choices;
· focusing on the quality of international programs;
· fostering a greater sense of purpose and direction to the internationalization efforts at the institution; and
· looking at the institution in a context larger that the campus and its local environment. 
Who Should Carry out a Self-Assessment?

The self-assessment is intended for institutions that wish to take stock of current internationalization capacity and examine its relationship to their goals and vision for the future.  An internationalization self-assessment is not designed to produce a particular kind of product or suggest a specific structure for programs or administration.  It is designed to highlight what you have in place, help you review its various parts, evaluate its relationship to your goals, and think about the future.

The self-assessment is designed to produce a comprehensive picture of all major aspects of your international programs.  Some institutions may want to go into particularly extensive analysis of particular aspects of their programs (e.g. curriculum, language training, study abroad).  For those institutions, ACE will provide suggestions of options and approaches that may help elicit more detail.  The level of detail should be determined by the needs of each institution, though it is useful for all to look broadly across their institution. 

Institutions with highly decentralized international programs may find a self-assessment useful in helping identify relationships and potential synergy among the component parts and provide a clearer picture of what is actually taking place.  This includes both the formal program of instruction (on and off campus) and the co-curriculum.  Even in highly centralized or small institutions, most participants will find that the self-assessment not only identifies activities about which much of the campus is unaware, but also provides a much clearer picture of how well programs are doing, and how they are perceived on- and off-campus.

Who Should Participate on a Self-Assessment Team?

A self-assessment team should be broadly representative of the campus community and include faculty, staff, and (if appropriate) students.  It is important to have participation of the CAO, or another senior administrator with major authority in this area.  Any assessment which possesses the potential of change (including allocation or reallocation of funds) is unlikely to succeed without active participation of the CAO or other senior officer.  Similarly, faculty and student participation is vital to gaining general agreement about major goals, eliciting perceptions about existing programs, obtaining useful assessments of needs, as well as the identification of challenges and problems.  If significant changes are desired, support from all areas of the campus community will be essential.  

The team should have access to all relevant institutional data and the ability to analyze data (or access to someone who can).  It is also important that there be representation of some of the “non-traditional” areas of international study (e.g. sciences, technology, medicine).  Participants will have to make judgments about the size and configuration of the self-assessment team appropriate to the institution.  The care taken in ensuring broad representation will pay off over time in smoother operation and more focused discussion.  Representation will also give weight to the conclusions of your report and make it authoritative enough to gain cooperation from a diverse college or university community.  Each institution will have its own notions about the best size for an effective team given its own campus culture and experience.  The team should be small enough to be an effective working group but large enough to reflect a diverse campus.  

A team leader should be selected to coordinate the process and supervise the day-to-day work of the team.  This person should be widely respected on campus, familiar with international programs, but (in most cases) should probably not be the person in charge of international programs.  Where possible, it will be important to select someone who is either given some release time to oversee the working group, or has time for this process included in their normal work load.

Approaches and Strategies
There are many ways to focus on internationalization and many approaches and strategies that may have been used at your institution.  As you review them, it is useful to think about whether they are an “active” or “passive” part of the process.  Are institutional goals incorporated into an active strategy to insure implementation (e.g. language competency testing to achieve the goal of foreign language skills) or are they more passive, i.e., reflected in the mission statement but without ties to specific programs or competency measures.  The incorporation of major goals for internationalization in the mission statement is important in demonstrating the commitment of the institution to the ideas and values they represent, but often falls short if they are not actively tied to approaches and mechanisms designed to ensure implementation (e.g. requirements for graduation).

Are there strategies that focus broadly across the campus—such as internationalization across the curriculum?  Do they go beyond programs in the traditional social science and language bastions of international activity?  Do they attempt to recognize the different kinds of requirements for study in many areas (e.g. teacher education, science, and technology) by employing different strategies that reflect specific needs?  Requirements in international areas (e.g. languages, global studies) for admission or graduation are an important indicator of institutional commitment.  There are other factors such as campus culture, faculty involvement, and administrative participation which may be equally or more important indicators of commitment.

As you examine institutional strategies it is important to be self-conscious about the responsibilities of each sector of the campus community (faculty, students, staff, administration) and the involvement of the schools, professions, colleges, and programs which make up the whole institution.  Do their efforts fit within a common approach to internationalization at the institution?  Are their strategies compatible?  Do they recognize the profound differences within the overall academic mission of the institution, between students, and within the communities that you serve?

It will also be important to look at those members of the campus community who are not involved or interested in internationalization.  What are the reasons for their lack of interest?  Are there ways to include them?  Has a case been made for the importance of internationalization for the whole campus community?  Are there obstacles in certain disciplines or for certain types of students?  Can they be removed or limited?  Are there ways to encourage these sectors of the faculty, staff, or student body to participate or to buy in to the process?  Are there incentives for bringing faculty and staff who have been left out of internationalization, into the process?

Keys to Successful Self-Assessment
In the long run, the ultimate measure of success is the utility and creativity of the self-assessment process for the institution.  There are a number of conditions, approaches, and environmental factors that can enhance the prospects of a useful self-assessment.  Among them are:

· a thorough review of the goals of internationalization and agreement on a vision for the future;

· the extent to which the goals and vision are shared by the college or university community;

· the care with which indicators of internationalization are chosen;

· the ability to obtain reliable data;

· the willingness of participants to be critical in their evaluation; 

· trust between members of the review team and between the team and the campus community;

· a broadly-based committee and reflective of the general campus community;

· support from all institutional constituencies;

· openness to the possibility of change;

· willingness to think creatively about internationalization needs and prospects for the future;

· a “culture” of planning, assessment, and continuous improvement;

· seeing the assessment process as an ongoing one, reflecting a constantly changing environment and thus institutional needs.

II. Definitions and Measurement

There has been a great deal written about internationalization and globalization.  We have found the definitions listed below useful in our own examination of the process.

Internationalization refers to the process of incorporating into the curriculum and co-curriculum a broad range of intellectual and experiential activities designed to help individuals acquire an understanding of the cultural, social, and political systems of other nations and the interactions between them, as well as with, and between, multi-national structures.

Globalization (see Knight and de Wit
) refers to the flow of technology, economy, knowledge, people, values, ideas, across borders.  Internationalization is one way in which people affect and respond to globalization.

Indicators of internationalization are a major part of any self-assessment.  A review of much of this material demonstrates problems posed by a failure to define variables carefully or by the assumption that everyone “knows what we mean.”  The most common problems of measurement relate to curriculum.  Courses are referred to as “international.”  Does that mean that most of the course is focused on international curriculum?  Are language courses international?  Are only advanced language courses international?  Does one distinguish courses which are primarily international (e.g. 50 percent or more) from those with major international content but a focus that is primarily not international?  Such a distinction may be important if you are looking at internationalizing across the curriculum.  A business or engineering course that has a segment on international subject matter, though its primary focus in not international, may be important to identify and recognize.  We have found it useful to refer to such curriculum with less than 50 percent international content as “internationally orientated.” 

The point to emphasize here, is the importance of thinking about the meaning of the terms and measures used.  Other areas in which such problems are frequent are study abroad participation, enrollments in international courses, and language competency.  In more typical data areas (e.g. FTE) we recommend that you use IPEDs categories.  While the self-assessment is for your own use, the utility of these efforts is enhanced if your data is comparable with that of other institutions.

*** D R A F T ***

ACE Internationalization Self-Assessment Part 2: An Outline

 This section builds on Part 1 of the self-assessment document and is intended to give a sample of how one might organize the self-assessment and highlight some of the issues, areas, and data that might be the focus of a review.  The topics and questions in this section are intended as illustrative rather than exhaustive.  We have listed more areas of focus and more indicators than most institutions will want for a self-assessment.  In that sense, do not be intimidated by the number of items listed here.  Most institutions will want to go into some of these areas in limited detail because they are not areas of primary concern.  Some may want to expand on individual categories listed here because they are of major importance to the self-assessment project.  We urge you to think of these in terms of your own goals and pick those that fit your own needs.

A. Basic Information
This information is designed to set the stage for thinking about internationalization and provide context for your review.  The goal of a self-assessment is not to amass data you will not use, but to collect information that will help your review team during their examination and that highlights important issues and problem areas.  Data need only be collected where it is directly related to topics and areas you wish to address in the self-assessment.  On the other hand, it is important to have an up-to-date overview to give everyone an accurate picture of the current situation.  Some basic data you might want to consider is listed below.

1. Context

a.  Write a brief overview of the institution.  The overview might include a brief history, major institutional focus, public or private status, Carnegie classification, major benchmarks, growth over that last decade.

b. Institutional demographic data.  The list below is designed to be suggestive, not definitive.  The test should be its utility either for your own thinking in framing the context for the internal review or for possible benchmarking in the future.  If you plan to have a peer review, you should provide enough information to help the reviewer gain a good sense of the institution.  For purposes of comparison, we suggest you use standard measures and definitions (e.g. IPEDS).

· Faculty numbers and FTE

· Full time, part time

· Tenured, non-tenured, contract

· Non-US citizen

· Student numbers and FTE 

· undergraduate (graduate if useful)

· foreign students

· part-time (percentage)

· residential (percentage)

· number of FTE study abroad

· Gender ratios, staff and student

· Ethnic breakdown, staff and students

· Schools/graduate programs

· Degree types (AA, BA/BS, MA/MS, Ph.D., Professional)

· Tuition and fees, (resident and non-resident if applicable)

· Financial aid:  loans; grants; percent receiving some aid (in general terms relevant to this internationalization review)

· Other data relevant to a meaningful overview

2. Write a brief history of internationalization efforts at the institution, listing major 

milestones and achievements, changes in direction, and current status of the programs. A 

brief overview of your international programs, curriculum and co-curriculum might be 

included.  It would be useful to note ongoing changes relevant to this assessment of 

internationalization.

B. Internationalization Mission, Goals, and Vision

Central to your self-assessment will be a review of the status of internationalization in the institution’s mission, goals, and vision.  This review is intended to organize your thinking about internationalization as it relates to past, present, and future institutional goals.  It should provide an opportunity to assess the clarity of the institution’s vision, goals, and mission in regard to internationalization, their links to policy and programs, and their effectiveness in the current environment.  A clearly crafted and contextually effective mission statement, institutional vision, and goals incorporating internationalization are critical to the success of these programs.

As you begin this section, you might find it useful to review some of the questions posed in part 1 of this document about the institution’s vision, mission, and goals.  It may also be helpful to focus on how the mission, goals, and vision of the institution relate to comprehensive internationalization.  This is a question that might be considered in each of the following sections.  For example, how do your institutional strategies for internationalization relate to comprehensive internationalization, or how are study abroad programs integrated into a comprehensive strategy for internationalization?

1.
Describe as best and succinctly as you can the institution’s vision regarding internationalization and the role of the campus in the international arena?  

2.
How is globalization seen as effecting the campus community?

3.
What are the institution’s major goals for internationalization?  How do they relate to the institutional mission and vision?

5.
What are the goals for this self-assessment?


a.
Are there specific areas on which you want to focus?


b.
Are there internal and/or external pressures for this assessment?

c.
Are there possibilities for making fundamental changes following the self-assessment, if you deem them important?

d.
What is the level of satisfaction with the current programs and co-curriculum?  Among the faculty, students, staff, administrators, the community?

e.
Where does internationalization fit among the priorities of the institution?

f.
What do you see as major challenges?

C. The Environment

1.
How does the local environment impinge on your internationalization efforts? 

2.
What is the impact of the national environment on internationalization at the

institution?  Does it differ from the local?  Do any differences affect the kinds of 

strategies you might employ in your internationalization efforts? 

3.
What do you view as future external challenges, opportunities and threats in the international arena? 

4.
What are your strengths, weaknesses, and opportunities in this environment?

5.
How does the external environment affect your internationalization strategy for your students, staff, and campus community in general?

· What is the size/proportion of the international population on campus among your faculty, students, or staff?  How are they tied to your internationalization efforts?  

· Are there significant international groups within the community?  Are they involved in your internationalization efforts?

· Does the immediate environment from which you draw your students suggest a special approach to internationalization (e.g. a large number of part-time students, working students, students with families, special characteristics of the area workforce)?


6.
Are you situated geographically in a location that facilitates certain kinds of international interactions with a particular region or regions?

7.
Does the local economy have strong international ties?  Are they focused on particular parts of the globe?

D. Institutionalization Strategies and Plans
1.
Is there an institutional strategic plan?  

2.
Where does internationalization fit into the plan?  Is it integrated throughout the institution?

3.
Are there explicit institutional strategies to achieve internationalization goals?

4.
What are the main components of institutional strategies for international internationalization?

5.
How effective and realistic are they?  

6.
Are there specific goals for student preparation for the global arena?  What are they?

7.
How effective and realistic are these goals?  

8.
How are the faculty and staff integrated into the internationalization plan?  

9.
Have your plans or strategies changed in recent years?  How?

E. Organizational and support structures

1. Organization of international programs and activities

· Where does primary responsibility for internationalization lie?

· What other structures or bodies share responsibility?

· What implications does the governance and administrative structure have for internationalization?

· How effective are the existing support structures in relation to the strategic plan for internationalization?

· What changes would be desirable (if any) to improve the effectiveness of these structures?

2. Evaluation

· What system is in place for evaluation of internationalization efforts?  Are they coordinated?  How effective are they?

· Is evaluation tied to accreditation or is it a separate internal process?

· What proposals for improvement in evaluation might assist the internationalization efforts?

3. Financial support and resource allocation for internationalization

This is one of the most difficult areas to assess.  You may want to treat it very generally (e.g. increased, decreased, remained the same), or you may find it useful to go into detail.  How you account for faculty and staff support/cost of academic programs/infrastructure costs related to international teaching and programs are particularly complex issues.  Funding for student support, faculty and staff travel, international research, incentives, are much more straightforward.  Some of these items might be more appropriately examined in other sections (as for example student support).  Some major questions that might be asked include:

· What are the external sources of support for internationalization?  Have funding levels increased, decreased, remained the same over the last five years; 10 years; 20 years?

· What internal sources of support exist for internalization?  Have funding levels increased, decreased, remained the same over the last 5 years; 10 years: 20 years?

· List the major budget categories of financial support for internationalization.  Have they increased, remained the same, or decreased over the last 5 years; 10 years; 20 years?  Some categories that might be considered are:

· Teaching staff in international curriculum

· Support staff for international programs

· Support for students for study abroad, international internships, etc.

· International travel

· Curriculum development in international areas

· Faculty and staff international development

· Infrastructure (libraries international holdings, IT, language labs)

· International Research (with links to instruction)

· Grants and gifts for international programs

· How have international programs and the co-curriculum faired in the context of the institutional financial environment?  About the same, better, worse?

· How might the funding situation be improved for internationalization?

· What proposals do you have for improvement?

F.  International Dimensions of the Curriculum and Co-curriculum 
Using the following category groups as guidelines, describe the state of internationalization at your institution.  For each category, your discussion should highlight key elements of internationalization.  Not all categories will apply to all institutions.  Use descriptive statistics when possible, but also keep in mind that certain impacts worth noting are not easily quantified.  An assessment of strengths and areas for improvement for each category will be helpful in organizing your comments.  Most self-assessment will use only a small number of these indicators.  The choice of indicators will depend on the major areas of focus and the level of detail needed.  Some of these indicators require a great deal of work to produce useful figures.  Assessing international dimensions of enrollments, for example, requires first identifying those courses that are primarily international (and perhaps those which have an international focus but concentrate on other subject matter), calculating the total enrollment for those courses, and treating them as a proportion of total enrollments.  In many cases it will be important to separate undergraduate from graduate enrollments. 

1. International Dimensions of the Curriculum

· majors/minors/concentrations/certificates

· admissions and graduate requirements in foreign languages and global education 

· foreign languages

· number/type

· enrollments

· level available (beginner, intermediate, advanced)

· proficiency

· advanced placement (number given credit)

· competence testing (languages, international courses and subject matter)

· number and type of courses

· enrollments

· IT links abroad

· general education requirements

2. International Co-curriculum

· facilities dedicated to international (international house; common area; language house)

· clubs

· services dedicated to international activities

· foreign student/foreign faculty and staff housing

· cultural events

· community activities

· other

3. Study/work/internship/voluntary service abroad

· number participating (number and FTE per year)

· length of period (two weeks, summer, semester, year, other)

· discipline (number and FTE)

· gender

· participation of under represented groups

· host countries

· grants and loan funds specific to study abroad or internships (number, average amounts, percent external percent internal, focused support for minorities or others)

· general grants and loans that can be used for study abroad and/or internships (number, average amounts, percent external percent internal, focused support for minorities or others)

· credits awarded and credit transfer policies

· program cost

· caps or limits on the number going abroad

4. Foreign students/scholars

· number (and FTE)

· sending countries

· gender

· teaching/ study/ research 

· services provided

· average length of stay

· programmatic areas

· visa status

· support/funding (type and amount, U.S. and non-U.S.) 

· motivation for coming

· ties to internationalization efforts

5. Faculty/staff

· number (and FTE) involved in international teaching, administration, development and cooperation (related to instruction), and other activities (specify)

· previous experience abroad (study abroad, intern, service)

· recruitment/reward/tenure policies regarding international activities

· foreign language competence (and level)

· funding opportunities (internal) for international activities

· incentives for international activities and staff development

6. Community services: international partnerships/networks; community service work; linkages; alumni development; etc.

7. Research (students/faculty) with international connection and links to the curriculum or co-curriculum: funding; collaborative links with foreign scholars; development projects; etc.

G.  Overall Conclusions and Recommendations about Internationalization

1. What are your major conclusions about internationalization of the undergraduate curriculum at your institution?

2. Based on your self-assessment, what changes do you propose in your internationalization plans?  Your goals and vision?  Your strategies?

3. Taken together, are these major changes for the institution?

4. How do you prioritize the desired changes?  

5. Do they pose special funding, approval, or implementation problems?

6. Do they suggest changes in the institutional culture?  If so, how might that be achieved?
7. What is the plan for implementing changes?  The timetable?

8. What are the internationalization priorities for the future?

9. What are their implications for finance, governance, the campus community, and other programs?

10. How has the institution tried to incorporate that part of the campus community that is unaware of globalization or sees little relevance in internationalization?

11. Is there a vision for the future that incorporates the whole campus community?

12. How does your internationalization strategy hold up in the context of globalization and the needs of an increasingly unknown future?

13. How has this review changed your approach to internationalization?

14. Are there special issues you would like to call to the attention of the peer review team for their comment and/or advice?  What are they?

15. What are the next steps in the internationalization process?
� Jane Knight and Hans de Wit, Internationalisation of Higher Education in Asia Pacific Countries, European Association for International Education, Amsterdam.  1997.
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